Ohio’s Teacher Evaluation Frameworks

Ohio has had two different teacher evaluation frameworks in place over the last several years for the evaluation of
completers. From 2015 — 2022, teacher performance on standards, student growth measures, and alternative
components impacted completer evaluation. This framework was called OTES 1.0. Completers were ranked as
accomplished, skilled, developing, and ineffective, which one will note when viewing our completer data on page 5. In
2022, OTES 2.0 was implemented. Under this framework, completers are evaluated based on a Professional Growth Plan
or Improvement Plan, formal holistic observation followed by an observation, at least two classroom walk throughs with
an emphasis on identified focus areas, and one summative conference. With this evaluation system, completers are
likewise ranked as accomplished, skilled, developing, and ineffective, which one will note when viewing our completer
data on page 5. The information below provides more detail about both evaluation frameworks. All of the following
information regarding the frameworks was directly taken from https://education.ohio.gov/Topics/Teaching/Educator-
Evaluations/Teacher-Evaluations.

Ohio Teacher Evaluation (OTES 1.0) Framework — Original Framework (2015-2022)

By statute, teachers and principals will not use value-added ratings from state tests for 2014-2015 and 2015-2016
school years as part of Original Framework their evaluations or when making decisions regarding dismissal,
retention, tenure or compensation unless districts and educators enter into a Memorandum of Understanding
(MOU) to allow the continued use of these value-added ratings for 2015-2016 and 2016-2017.
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By statute, teachers and principals will not use value-added ratings from state tests for 2014-2015 and 2015-2016
school years as part of Alternative Framework their evaluations or when making decisions regarding dismissal,
retention, tenure or compensation unless districts and educators enter into a Memorandum of Understanding (MOU)
to allow the continued use of these value-added ratings for 2015-2016 and 2016-2017.
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*HB362 had permitted districts to modify the alternative framework (sliding scale) beginning 2015-16. In order to still
utilize this framework districts are required to have a negotiated agreement dated prior to 9/29/2015 which includes
the 2015-16 school year stating that the prior alternative framework (sliding scale) will be utilized for teacher
evaluations. Upon expiration of this contract the sliding scale option is no longer available.

Ohio Teacher Evaluation System (OTES 2.0) Framework

The State Board of Education values the importance of promoting educator professional growth that leads to improved
instructional performance and student learning. OTES 2.0 is a professional growth model and is intended to be used to
continually assist educators in enhancing teacher performance. An effective professional growth model considers a
teacher’s instructional strengths, while supporting identified areas for improvement according to the profile of each
educator. This process is to be collaborative, ongoing and supportive of the professional growth of the teacher.

Each teacher will be evaluated according to Ohio Revised Code and the Ohio Teacher Evaluation Framework, which is
aligned with the Ohio Standards for the Teaching Profession adopted under state law. Using multiple factors set forth in
the Framework, the teacher’s Final Holistic Rating will be based upon a combination of informal and formal observations
and supporting evidence using the Teacher Performance Evaluation Rubric.
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Essential Components

Essential components of the full evaluation consist of a Professional Growth Plan or Improvement Plan, two required
conferences, two formal observations of at least 30 minutes each and at least two classroom walkthroughs. See details
below:

* One Formal Holistic Observation, followed by a conference;

« Walkthroughs — with an emphasis on identified focus area(s) when applicable;  One Formal

Focused Observation — with an emphasis on identified focus area(s); and ¢ One Summative

Conference.

Professional Growth and Improvement Plans

Either a Professional Growth Plan or an Improvement Plan will be developed annually. Each plan will be:
* Based upon the results of the evaluation; and
* Aligned to any existing school district or building improvement plan.

The local board of education may elect to evaluate less frequently each teacher rated Accomplished on the teacher's
most recent evaluation once every three years, provided the teacher submits a self-directed Professional Growth Plan to
the evaluator, and the evaluator determines the teacher is making progress on that plan. The Professional Growth Plan
shall focus on the most recent evaluation and observations. Less frequent evaluations must include one observation and
one conference. Teachers with ratings of Accomplished may choose their credentialed evaluator for the evaluation
cycle.

The local board of education may evaluate less frequently each teacher rated Skilled/Proficient on the teacher's most
recent evaluation once every two years, provided the teacher and evaluator jointly develop a Professional Growth Plan
for the teacher, and the evaluator determines the teacher is making progress on that plan. The Professional Growth Plan
shall focus on the most recent evaluation and observations. Less frequent evaluations must include one observation and
one conference. Teachers with ratings of Skilled/Proficient may have input on the selection of their credentialed
evaluator for the evaluation cycle.

A teacher with a Final Holistic Rating of Developing will develop a Professional Growth Plan that is guided by the
assigned credentialed evaluator.



A teacher with a Final Holistic Rating of Ineffective will be placed on an Improvement Plan developed by the assigned
credentialed evaluator.

High-Quality Student Data to Inform Instruction and Enhance Practice

Choosing and using high-quality student data (HQSD) to guide instructional decisions and meet student learning needs is
key in making sound instructional decisions for students. The teacher evaluation will use at least two measures of district
determined high-quality student data to provide evidence of student learning attributable to the teacher being
evaluated. When applicable to the grade level or subject area taught by a teacher, HQSD shall include the value-added
progress dimension and the teacher shall use at least one other measure of HQSD to demonstrate student learning.
HQSD may be used as evidence in any component of the evaluation where applicable.

It is recognized there are many types of data that can be used to support student learning, and the data include much
more than just test scores. These types of data and their uses are important and should continue to be used to guide
instruction and address the needs of the whole child but may not meet the definition of high-quality student data for the
purpose of teacher evaluation.

The high-quality student data instrument used must be rigorously reviewed by locally determined experts in the field
of education to meet all of the following criteria:

Align to learning standards

Measure what is intended to be measured

Be attributable to a specific teacher for course(s) and grade level(s) taught

Demonstrate evidence of student learning (achievement and/or growth)

Follow protocols for administration and scoring

Provide trustworthy results

Not offend or be driven by bias

AND the teacher must use the data generated from the high-quality student data instrument by:

e Critically reflecting upon and analyzing available data, using the information as part of an ongoing cycle of
support for student learning

e Considering student learning needs and styles, identifying the strengths and weaknesses of an entire
class, as well as individual students

e Informing instruction and adapting instruction to meet student need based upon the information gained
from the data analysis

e Measuring student learning (achievement and/or growth) and progress towards achieving state and local
standards

Additional Requirements

Teachers must be provided with a written report of the results of their evaluation.

Additionally, at the local level, the board of education will include in its evaluation policy procedures for using the
evaluation results for retention and promotion decisions and removal of poorly performing teachers. Seniority will not

be the basis for teacher retention decisions, except when deciding between teachers who have comparable evaluations.
The local board of education will provide for the allocation of financial resources to support professional develop



for all teachers. The local board of education will also ensure that poorly performing teachers are provided with

professional development to accelerate and continue teacher growth.

Franciscan OTES Data

2019
LICENSE YEAR | INEFFECTIVE (N) | DEVELOPING SKILLED (N) ACCOMPLISHED (N)
(N)
2015 <3 <3 <3 <3
2016 <3 <3 <3
2017 <3 <3 <3
2018 <3 <3 <3 <3
2020
LICENSE YEAR | INEFFECTIVE (N) | DEVELOPING SKILLED (N) ACCOMPLISHED (N)
(N)
2016 <3 <3 <3
3
2017 <3 <3 <3 <3
2018 <3 <3 <3 <3
2019 <3 <3 <3 <3
2021
LICENSE YEAR | INEFFECTIVE (N) | DEVELOPING SKILLED (N) ACCOMPLISHED (N)
(N)
2017 <3 <3 <3
4
2018 <3 <3 <3
6
2019 <3 <3 <3
4
2020 <3 <3 <3
9
2022
LICENSE YEAR | INEFFECTIVE (N) | DEVELOPING SKILLED (N) ACCOMPLISHED (N)
(N)
2018 <3 <3 <3 <3
2019 <3 <3 <3 <3
2020 <3 <3 <3 <3
2021 <3 <3 <3




2023

LICENSE YEAR | INEFFECTIVE (N) | DEVELOPING SKILLED (N) ACCOMPLISHED (N)
(N)
2019 <3 <3 <3
3
2020 <3 <3 <3
5
2021 <3 <3 <3
4
2022 <3 <3 <3




